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ABSTRACT: This article aims to present research questions and theoretical assumptions that underlie 
Bernard Charlot's theory of the relationship with knowledge and Christine Delory- Momberger's 
biographical research in education. To do so, it resorts to documentary analysis of books and articles by the 
authors. The configuration of theoretical and methodological fields of research with their specificities is 
identified, but also the points of dialogue concerning their research questions and, in particular by the 
reciprocal theoretical and epistemological interest in studying the construction of individuals as singular and 
social, from socio-anthropological approaches. 
RELATIONSHIP WITH KNOWLEDGE. BIOGRAPHICAL RESEARCH IN 
EDUCATION. NARRATIVES OF SELF  
 
RESUMO: Esse artigo tem como objetivos apresentar questões de pesquisa e pressupostos teóricos que 
fundamentam a teoria da relação com o saber, de Bernard Charlot e a teoria da pesquisa biográfica em 
educação de Christine Delory-Momberger e suas contribuições para estudar a relação com o aprender de 
jovens/estudantes. Para tanto, recorre à análise documental de livros e de artigos dos autores. Identifica-se a 
configuração de campos teórico-metodológicos de pesquisa com suas especificidades, mas também os pontos de 
diálogo concernentes às suas questões de pesquisa e, em especial, pelo interesse recíproco teórico-epistemológico 
em estudar a construção dos indivíduos como sujeitos singulares/sociais, a partir de abordagens 
socioantropológica. 
RELAÇÃO COM O SABER. PESQUISA BIOGRÁFICA EM EDUCAÇÃO. 
NARRATIVAS DE SI. 
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RÉSUMÈ: Cet article vise à présenter les questions de recherche et les approches théoriques de la théorie 
du rapport au savoir, de Bernard Charlot et de la théorie de la recherche biographique en éducation, de 
Christine Delory-Momberger et leurs contributions à l'étude du rapport à l'apprendre des jeunes / étudiants. 
Pour ce faire, elle recourt à l'analyse documentaire des livres et des articles des auteurs. La configuration et 
les spécificités des champs théoriques et méthodologiques des recherches sont identifiées, mais aussi les points 
de dialogue concernant leurs questions de recherche et, en particulier, par l'intérêt théorique et épistémologique 
réciproque d'étudier la construction des individus comme sujets singuliers/sociaux, à partir d'approches socio-
anthropologiques. 
RAPPORT AU SAVOIR: RECHERCHE BIOGRAPHIQUE EN ÉDUCATION. 
RÉCITS DE SOI. 

 

Introduction 1 
 

This article aims to present the research questions and some theoretical assumptions that support 
the theory of the "relationship with knowledge", theorized by Bernard Charlot, and of "biographical 
research in education", theorized by Christine Delory-Momberger, with their respective specific 
theoretical and epistemological references, their approximations and contributions to the study of the 
relationship with the learning of young people/students2i.  

The theory of the relationship with knowledge, according to Bernard Charlot, "is based on a socio-
anthropological perspective" from the notion of unfinishedness of subjects who need to learn in order 
to enter a world that already exists. It is based on the assumption that subjects become humans as a result 
of a set of social relations (Sève, Marx). Another assumption is that subjects appropriate the world by 
engaging in sociocultural activities, according to Vygotsky and Leontiev. The desire to learn is mobilized 
from motives and reasons created in the social world. 

Biographical research in education, according to Christine Delory-Momberger, studies the 
biographical as a constitutive dimension of the individuation, socialization, and education process, based 
on the social-historical configuration of the individual's relationship with the social3. According to the 
author, "the category of the biographical gives access to the work of socio-individual genesis (or process 
of biographization) by which individuals fabricate the world the social and historical world and produce 
themselves as social and historical beings" (Delory-Momberger, 2019, p. 47) For this, the author 
articulates, among other studies, the references of Alfred Schütz's social phenomenology with Ricoeur's 
hermeneutics.  

Methodologically, this article is the result of a qualitative approach and a documentary analysis, in 
the sense presented by Lüdke and André (2014). Readings of articles and books by Bernard Charlot 
(1997, 2000, 2005, 2013, 2021) and Christine Delory-Momberger (2014, 2017, 2019, 2021) are conducted 
to analyze the theoretical assumptions built by the authors and their research questions. Such 
approximations are part of an ongoing study. 

The theory of the relationship with knowledge has its own history, with its own strands, clashes 
and dilemmas, explained in the studies of Cavalcanti (2015); Vercellino, (2020, 2021), among others. Such 
clashes are not the focus of this text. In this article I focus on the theory of the relationship with 

 
1 All the quotes are translated by the author. 
2 Among the researches I carry out, the relationship with knowledge and biographical research in education  are 
articulated with the studies of Young people in the school, from the Youth Sociology perspective, which I could 
not talk about in this paper. 
3 In some of her productions, such as "Biografia em Educação: figuras do indivíduo projeto", from 2008 (translated 
version of the original, published by Anthropos, in Paris, 2004), Delory- Momberger discusses Bernard Charlot's 
notion of relationship with knowledge to deal with learning at school. However, in the definition of biographical 
research in education, according to the "Vocabulaire des Histoires de Vie et de la recherche biographique" (2019, 

p. 250) she does not refer to the dialogue with the notion of the theory of the relationship with knowledge. 
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knowledge presented by Bernard Charlot. I focus on the notion of activity as a central point to the theory 
of the relationship with knowledge.  It is about understanding "activity" (Leontiev, 198; Charlot, 2000; 
Rochex, 1995) as a mobile that incites the subject to act, configured through action or a set of actions. 
Such activity can be defined by the goal that guides it and the meaning of this goal, which is the 
relationship between the motive of the activity and the immediate goal of the action. The meaning, in 
this way, refers to the place that the activity occupies in the singular history of each person.  

The paradigm of the biographical, with its aspects in oral history, life history in adult education, 
(auto)biographical research, and biographical research also has its complex field, with its specificities and 
similarities, which I will not discuss in this article. I will focus on biographical research according to 
Delory-Momberger's theoretical production, which has been consolidated since the 2000s.   

I observed, in the theory of biographical research in education, the notion of experience as its core, 
also considered by Delory-Momberger. Experience is understood as the way in which "we appropriate 
what we live, taste, know" (Delory-Momberger, 2019, p.81). It is about processes of reflexive 
appropriation of the lived, by the attribution of meanings, from the self-narrative. The narratives are 
constructed by the configuration of the fragments of the lived that produce the motives for each one in 
the present. Therefore, in biographical research in education, the participants "realize experiences" by 
giving new meaning to what they have lived. 

Thus, next I highlight research questions and some aspects of Bernard Charlot's theoretical and 
methodological bases. Subsequently, I focus on Christine Delory-Momberger's theoretical and 
methodological assumptions. In the final considerations I identify preliminary approximations between 
these two theories and their contributions to the studies of youth and school. 

 

I - Bernard Charlot and the relationship with knowledge theory 

Using the articles by Rego and Bruno (2010) and Giolo (2011) as reference, I present some aspects 
of Bernard Charlot's education. He is a well-known French researcher, living in Brazil since the 2000s. 
During his undergraduate studies in Philosophy, he studied the epistemology of knowledge with Georges 
Canguilhem. He affirms that this experience marked his formation as a researcher, contributing to the 
construction of his reasons to study the relationship of people with school and with studies. His doctoral 
thesis, for example, defended in 1985 at the University of Paris 10, is called "On the relationship with 
knowledge".  

He worked for a period as a professor at the University of Tunis in Tunisia and then, back in 
France, at the Ecole Normale (Teacher Training Institute) in Le Mans. These experiences significantly 
marked his training as an educator and researcher in the field of education. From his life and research 
path his studies are developed in the field of Sociology of Education.  

He became a professor at the University Paris 8 where he worked for 16 years. At this university 
he founded a research team of great international projection, ESCOL (Education, Socialization and Local 
Communities). This team was interested in the investigation of relations with knowledge and social 
inequalities, as well as other "themes related to education, such as violence at school, territorialization of 
educational policies and globalization.  

In Brazil Bernard Charlot began his work as a visiting professor at the Federal University of Mato 
Grosso. Since 2006 he is visiting professor at the Federal University of Sergipe and affiliated professor 
at the University of Porto (Portugal). He is coordinator of the Research Network on the Relationship 
with Knowledge (REPERES) and his latest book, òEduca­«o ou Barb§rieó, was released in 2020.   

The notion of the relationship with knowledge in its psychoanalytic aspects, Beillerot, socio-
anthropological, by Bernard Charlot, and "didactic", with Chevallard, are debated and deepened by 
studies by several theorists, in different countries, as for example: by "Broitman and Charlot, Cavalcanti, 
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2015; Charlot, 1999, 2005, 2013; Terriault, Baillet, Carnus Vincent, 201, Vercellino, 2020, Vincent and 
Carnus, 2015" (Charlot, 2021, p. 2).  

Charlot reiterates that in the last thirty years "the heuristic value of the notion of relation with 
knowledge to shed light on unique situations, practices and histories of confrontation with knowledge, 
empirically identified" (Charlot, 2021, p. 2). The author adds that in order to understand these situations, 
practices, and unique histories, it is necessary to study "the meaning that the subject who learns gives 
them" (Charlot, 2021, p. 2), based on a positive reading of the students' relationship with their learning 
activities at school. It is not the purpose of this article to present the debate held in the different schools 
around the "relationship with knowledge", but to present some elements of the theory of the relationship 
with knowledge, based on Bernard Charlot's socio-anthropological approach.  

According to Charlot, the theory of the relationship with knowledge is simultaneously "singular 
and social, it is a relationship with the world, with others, and with yourself, and it has an epistemic, 
identity, and social dimension ð so that education is, inextricably, humanization, socialization, and 
singularization" (Charlot, 2021, p. 1).  

I highlight aspects that I identify as the main assumptions of this theory: its anthropological 
perspective on becoming a singular/social subject through education; the positive reading of the learning 
process; the human praxis through work/activity.  
 

 
1.1 Anthropological perspective on becoming a singular/social subject through education  

 
Bernard Charlot's theory starts from the anthropological question about "the meaning that 

students from popular communities attribute to school and to what they are taught and, ultimately, to 
the meaning that a human beings give to the many things they must learn in their lives" (Charlot, 2021, 
p. 3), which from 2016 unfolds into another "the return to contemporary society of old forms of 
barbarism and the emergence of new forms" (Charlot, 2020, p. 3), developed in his book "Educação ou 
Barbárie" (Charlot, 2020). 

A central axis of the anthropological assumptions of the theory of the relationship with knowledge 
refers to the need for the human beings to "become", from education and the activities they perform. In 
his book "Du rapport au savoir: éléments pour une théorie" (Relação com o saber: elementos para uma 
teoria), translated in Brazil in 2000, Bernard Charlot quotes Kant's work "Réflexions sur l'éducation" 
(Reflections on Education), from the end of the 18th century: "man is the only creature that needs to be 
educated [...] he must use his own reason [...]. Man is not, he must become what he must be; for this he 
must be educated [...]" (Kant in Charlot, 2000, p. 51 and 52). Therefore, the theory of the relationship 
with knowledge starts from the premise that "to be born is to be subjected to the obligation of learning" 
(Charlot, 1997, p. 57).  

Bernard Charlot adds another dimension to this anthropological assumption of the need to 
become human, based on the studies of Lucien Sève, who analyzes this process as a praxis, based on the 
contributions of Marx. Sève and Charlot start, therefore, from the assumption of Marx's VI Thesis on 
Feuerbach: "the human essence is not an abstraction inherent in the individual taken apart. In reality, it 
is the set of social relations" (Sève, 1968, in Charlot, 1997, p. 58). In this sense, each individual "becomes 
human by hominizing themselves through their life process within social relations [...] (Charlot, 1997, p. 
57-58). 

In a book released in 2013, called " Da relação com o saber às práticas educativas" Bernard Charlot 
states that Marx's studies advance the analysis of the processes of construction of singular/social subjects 
by bringing up the concepts of work, social relations and praxis. Human beings survive and construct the 
world by work through praxis: "the process by which humans transform nature and, by transforming it, 
transform themselves" (Marx in Charlot, 2013, p. 169). Leontiev emphasizes the importance of Marx in 
building a theory of the social genesis of human beings and their process of historical construction. 
According to Marx: the human relations with the world: "sight, eye, smell, taste, touch, thought, 




